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Course Description
UC and MGU students participate in on- or off- campus teaching or teaching assistant activity in
order to gain experience and basic skills in teaching English to speakers of Other Languages
(TESOL).
Students are also required to meet the instructor as needed for consultation and make a presentation
at the end of the semester to demonstrate what was learned.
Students may select to do one or two of the following options:
(1) Participate as TA in MOOCS-Blended course
(2) Off-Campus ~ TeachEnglish to children in a community program
(3) Off-Campus~ Assist in English classes for children at YMCA
Course Objective
This upper division course is intended to develop students’ interest and knowledge in language
acquisition and communication across cultures, international educational exchange, and learning
organizations.
Specifically, this course develops basic skills in teaching English to speakers of other languages
(TESOL) and upon successful completion of the course, enables the participants to obtain the
Certificate of Completion. This experience is intended to enable the students to participate
meaningfully in a Japanese learning community and get practical, “hands-on” experience in the
classroom. The university community—both faculty and students—also benefits from working with
highly motivated participants who can contribute to student success.
As with other courses in the Global Studies Program, this course reinforces global perspective, and
leadership and communication skills. Through teaching, students also develop organizational,
communication, presentation, and management skills.
This is one of the signature courses in the Department of International Studies. It is recommended
that students take this course together with other lecture courses in the program.
Course Requirements
1. Assist or Teach in an EFL class or Tutor individual students (total of 20 hours minimum).
2. Learning journal one entry per week for 10 weeks submitted through ITS CLASS learning
system (each entry should be about 500 words).
3. Observe at least two EFL classes different from the one you are assisting in and write an
observation log for each observation to be submitted through ITS CLASS learning system
And submit the log through ITS CLASS learning system.
4. Final Paper: self- assessment of your learning in this course. The paper should be
approximately 1500 words, written in MSW for example, and printed out and given to me
during the presentation day.
5. Presentation (date/time TBD) of less than 10 minutes demonstrating your communication
skills of telling the story of your experience as a teaching assistant.
Grading Criteria
Classroom performance (your supervisor report)
Learning Journal
Observation Reports
Final Paper and Presentation

30 percent
20 percent
20 percent
30 percent

Required Text
None
Office Hours
Mondays and Thursdays 12:30-1:30 pm.
Advisement
You are advised to read from the reading list to enhance your teaching skills
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Observation Task 1
Observation Goals
In language teaching, creating the right condition for learning is important. This is the same for
other events—professional meetings, negotiations, training sessions. In this observation task,
you will see what the teacher does to create the right condition for learning by paying attention
to attending strategies how the teacher acknowledges, through verbal or non-verbal means, the
presence, the contribution, and the needs of each learner.
Procedure
1. Arrange to observe a lesson.
2. Make sure you are seated in a position where you can observe how the teacher attends
to each student. Make yourself familiar with the classroom layout and make a graphic
representation of it. Identify the gender of each student and if you can, write the names
of the students if they are mentioned by the teacher or other students (do not go ask).
3. Keep a record every time the teacher attends to each student. Below are examples of
how this might be done although there are probably others that you will notice:

4.
5.
6.
7.

Call name
nod smile eye-contact reprimanding look touch
As much as you can, take notes of the actual attending strategy used by the teacher. You
may want to use observation codes such as  (smile) T (touch). Note too who these are
directed to whether they are directed to male/female students, etc.
Observe if the students also use the types of attending strategies toward each other.
Toward the end of the observation, focus your attention to the general classroom
atmosphere. Do students appear motivated to learn? Are they involved in the tasks? Do
they seem capable of working with others and demonstrate tolerance and helpfulness?
After you finish your observation, write on the following:
a. Recall the teacher’s use of names and think what purpose it serves.
b. Consider the teacher’s use of other attending strategies and comment on his/her
range of strategies. Guess whether or not these are conscious or unconscious.
Discuss whether other strategies should be used.
c. Discuss how important attending strategies are and reflect on your own
attending strategies.

Observation Task 2
Observation Goals
Any event, including a teaching event is dynamic—things do not go as planned and on the
spot decision-making skills are important for successful outcomes. The goal of this
observation is to see if the teacher’s lessons are planned and executed effectively. This can
be inferred by observing for the following:
 Clear Opening: How the teacher establishes a positive atmosphere and getting
students to focus on the lesson at hand. Also, is it clear to the students what the
goals of the lesson are?
 The lesson: Are the lessons divided into tasks with : (a) a clear instruction of
what to do and steps to follow, (b)modeling of how to do the tasks including
input of language to use for communication before students are asked to perform




the tasks, (c)clear statement of what students will be asked to do to demonstrate
task completion, and (e)estimated time given to do the tasks.
Clear Ending: Does the teacher end the lesson in time for review of what was
learned? Is it clear to both the
Comprehension check and observation: Did the teacher attempt to find out at
different junctures whether students understood the lesson, the language, the
tasks(what they are supposed to do) so that the planned lesson can be altered if
necessary?

Procedure:
1. Arrange to observe a lesson.
2. Make sure you are seated in a position where you can observe the entire class but also a
group of students at a fairly close range—close enough to hear them.
3. Keep a log that records what the teacher says (teacher language) and how the students
respond to the teacher. This should answer some of the questions above.
4. Also note what the teacher does during the time that students are engaged in groupwork or other tasks and try to discern whether the teacher can really tell whether the
students are engaged and indeed learning. For example, does the teacher go around
from group to group in 1-2 minute turns and does this enable the teacher to really know
what is going on? Or does the teacher stay at the front of the classroom? This should
determine whether the teacher is in a position to assess student learning and make
changes to the plan if necessary.
5. Observe the students: Do they appear motivated to learn? Are they involved in the
tasks? Do they seem capable of working actively and independently?
6. After you finish your observation, write on the following:
a. Is the class well-planned and conductive to language learning?
b. What is the relative importance of making plans (lesson plans) and making on
the spot-changes? And what skills are needed to implement events that are
dynamic and successful?
c. A good plan does not work unless it is well-executed and part of good execution
is how clear teacher-talk is.
d. Reflect on your own ability to run a dynamic lesson or an event.
Observation Task 3 (Optional)
You have completed 2 observation tasks with specific observation goals and procedures. Now,
write your own observation task focusing on an aspect of learning that you wish to explore.
This could be teacher-talk, student response to teacher, Teacher-questions and teacherfeedback, classroom management, etc. Write your observation goal, procedure, and reflection.
You will need to conduct some research on your topic (e.g. look up teacher-talk). This is an
opportunity to focus on an aspect of communication that you are interested in.

